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WELCOME BACK! 
Submitted by Dan Hiles, Fine Arts Facilitator 

“The secret of genius is to carry the spirit of the child into old age, which means never losing your 

enthusiasm.”-Aldous Huxley  

As summer ends and a new school year begins, students are excited with the opportunities that await them 

in their schools– this is especially true in their fine arts classes.  What other classes consistently facilitate chances 

to sing, draw, paint, move, act, and play instruments?  There is a lot to be said of the power of fine arts instruction 

and its impact on our students.  The enthusiasm we want them to have from their experiences in our classrooms 

starts with us, the teachers.  Here are some back to school tips to help you in rooms as you begin the 2014-15 school 

year. 

Plan Ahead 

Being able to have a clear vision of what we want our students to do and experience, and how we plan how to get 

there, is essential to having success in the classroom.  Whether the outcome you’re seeking is instructional, 

performance-based, or an experience such as a field trip or guest artist, start thinking about it NOW and plan 

accordingly.  While planning, always check district and school calendars, SIP’s, curriculum, strategic plans, and 

other resources that will help to ensure that you are in alignment with building and district-wide goals.  Take a look 

at your evaluation toolkit, as well, and see how your planning and instruction, Professional Growth Plan, and other 

activities align with your planning.   

Communicate Effectively 
Effective communication is essential to carrying out almost all of our tasks on a daily basis. Our methods of 

communication must be  efficient and purposeful.  Making administrators, colleagues, and students aware of what’s 

happening in and out of the classroom well in advance can help them prepare effectively (this also ties back in with 

planning).  In addition to students, families, district employees, and community members might be interested in 

what’s happening in our schools.  Communicating with leaders from museums, theaters, musical groups, and other 

fine arts organizations can provide our students with rich opportunities as well as provide additional resources to 

our schools.  When communicating with any stakeholder, it is always important to communicate the importance of 

your programs.  Please be sure to explain what benefits and opportunities your programs have for the students and 

find ways you can involve members from such organizations.  There are many opportunities in our area for the fine 

arts and community members who are willing to help, if we are willing to reach out and communicate.   

Get Excited 

Enthusiasm is contagious.  Getting excited about our classes and giving our students something to get excited about 

can only help us reach our goals together.  Tell your students what they are expected to know and do by the end of a 

lesson, unit, grading period, or even school year and WHY it is exciting.  Share with them how they’ll get there, who 

they’ll share their new found talents with, where they’ll present it, how they’ll present it, or even leave some of 

those decisions up to them!  We can utilize MANY different ways to get students enthusiastic about and engaged in 

our classes.     

As you begin the school year, I ask that you keep the enthusiasm that you have now and maintain it throughout the 

school year.  Keep that “beginning of the school year feeling”,  until May 28th (provided that Emergency Days are 

not used).  I would also ask that you do the following: be prepared, keep student expectations high, have fun, take 

risks, learn from mistakes, recognize excellent work (daily), advocate, advocate, advocate, turn in your invoices to 

the Fine Arts Office (please!), collaborate, communicate, cooperate, be fair, be kind, be firm, be pleasant,  keep the 

students on their toes, keep your administrators on their toes, keep yourselves on your toes, have high standards for 

yourselves and your peers, support your colleagues (even those who don’t teach fine arts), join committees, know 

your students, pass out PBIS tickets (they do work), and be the most passionate fine arts teacher that you can be.  

Thank you for everything you do.  Have a fantastic year 



CULTURALLY RESPONSIVE CLASSROOM MANAGEMENT 

STRATEGIES 
(Metropolitan Center For Urban Education - October 2008) 

Culturally Responsive Classroom Management (CRCM) is an approach to running 

classrooms with all children.  CRCM is a pedagogical approach that guides the 

management decisions that teachers make.  It is a natural extension of culturally 

responsive teaching which uses students’ backgrounds, rendering of social experiences, prior knowledge, and 

learning styles in daily lessons Teachers, as culturally responsive classroom managers, recognize their biases 

and values and reflect on how these influence their expectations with students as well as what learning looks 

like.  They recognize that the goal of classroom management is not to achieve compliance or control but to 

provide all students with equitable opportunities for learning. 

Weinstein, Tomilnson-Clarke and Curran (2004) developed a five-part concept of CRCM.  

1. Recognition of One’s Own Cultural Lens and Biases.  Teachers must explore and reflect upon where

their assumptions, attitudes and biases come from and to understand how they view the world can lead

them to misinterpretation of behaviors and inequitable treatment of culturally different students.

2. Knowledge of Students’ Cultural Backgrounds - Gaining general knowledge about a cultural or

ethnic group can give teachers a sense of views about behavior, rules of decorum and etiquette,

communication and learning styles; however, you need to be careful not to form stereotypes.

3. Awareness of the Broader, Social, Economic and Political Context - Teachers need to examine how

current policies and practices in discipline might discriminate against certain children. Depending on the

culture, some actions of students might be interpreted as disrespectful behavior, but in actuality it is not

disrespectful in their culture.

4. Ability and Willingness to Use Culturally Appropriate Management Strategies - Teachers must

reflect on the ways that classroom management practices promote or obstruct equal access to learning.

These practices include creating a physical setting that supports academic and social goals, establishing

and maintaining expectations for behavior, and working with families.  Culturally responsive classroom

managers filter their decision making about the environment through the lens of cultural diversity. They

think about ways the environment can be used to communicate respect for diversity, to reaffirm

connectedness and community, and to avoid marginalizing and disparaging students.  Teachers need to be

explicit about their expectations and aware of inconsistencies in application of consequences.

Communicating and collaborating with families is extremely important.  Teachers must assume that all

parents care about their children and have something to offer.  Encourage parents to provide insight that

will help teachers teach their children.  Be sensitive to cultural differences in communication styles with

parents and students.

5. Commitment to Building Caring Classroom Communities - Students often make decisions of what

they do in class based on their perception of whether or not the teacher cares about them.  They are more

likely to succeed if they feel connected to school and a positive respectful relationship with teachers helps

create such an environment. Poor classroom management threatens school connectedness because a

poorly managed classroom cannot provide a stable environment for respectful and meaningful student

learning.

“I know there is strength in the differences between us. I 

know there is comfort, where we overlap.”   Ani DiFranco 

We are what we repeatedly do.  Excellence, 

then is not an act but a habit.    
Aristotle 



KAGAN STRUCTURES FOR CLASSBUILDING 
Kagan Cooperative Learning - Dr. Spencer Kagan and Miuel Kagan 

Classbuilding structures allow for students to get up from their seats and interact 

with others in the class who are not their teammates.  It provides opportunities for 

classmates to know, accept and like each other. They feel a sense of belonging and inclusion.  

The class becomes “our class.” 

Listed below are several Kagan structures that you can use to build classroom unity: 

A. Quiz-Quiz Trade - Students quiz a partner, get quizzed by a partner, and then trade cards to repeat 

the process with a new partner.  

Setup:  The Teacher prepares a set of question cards for the class, or each student creates a question card. 

1. The teacher tells student to “Stand up, put a hand up, and pair up.”

2. Partner A quizzes B

3. Partner B answers.

4. Partner A praises or coaches.

5. Partners switch roles.

6. Partners trade cards and thank each other.

7. Repeat steps 1-6 a number of times.

B. Standup-Handup-Pairup: Students stand up, put their hands up, and quickly find a partner with 

whom to share or discuss.  

1. Teacher says when I say go, you will “stand up, hand up, and pair up!” Teacher pauses, then says, “Go!”

2. Students stand up and keep one hand high in the air until they find the closet partner who’s not a teammate.

Student do a “high five “ and put their hands down.

3. Teacher may ask a question or give an assignment, and provides think time.

4. Partners interact using: RallyRobin or Timed Pair Share.

Hint: In some classes, it may be necessary to make sure students pair with their classmate they are closest to. 

KAGAN STRUCTURES FOR TEAMBUILDING 
Kagan Cooperative Learning - Dr. Spencer Kagan and Miuel Kagan 

Teambuilding lays the groundwork for effective teamwork.  Through teambuilding, students come to 

know, like, and respect their teammates and in the process a group of strangers become a powerful learning team. 

Listed below are several Kagan structures that you can use to build classroom teams:  

A. RoundRobin and RallyRobin: Students take turns responding orally. In RoundRobin, students take 

turns in their teams. In RallyRobin, partners take turns.   

Variation:  AllWrite Consensus: During RoundRobin, after reaching consensus, students each record each 

answer on their own paper. 

AllWrite RoundRobin: During RoundRobin, students each record each answer on their own paper. 

B. Fan-N-Pick: Teammates play a card game to respond to question; Roles rotate with each new 

question. 

Setup: Each team receives a set of question cards.  

1. Student #1 holds question cards in a fan and says, “Pick a card, any card!”

2. Student # 2 picks a card, reads the question aloud, and allows five seconds of think time.

3. Student # 3 answers the question.

4. Student #4 responds to the answer.

 For right/wrong answers, Student #4 checks and then either praises or tutors. 

 For questions that have no right or wrong answer, Student #4 does not check for correctness, but praises and 

then paraphrases the thinking that went into the answers. 

5. Students rotate roles, one person clockwise for each new round.

Modifications: Fan-N-Pick can be played in pairs.  Student #1 fans; Student #2 picks and reads; Student #1 

answers; Student #2 tutors or praises; students switch roles.   


